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Overview Writing Workshop/Bookmaking
1. Opportunity to share and learn from each other .
A pedagogical approach, not a lesson structure or programme
2. Revisit some of the "Big Ideas” of the Bookmaking Pedagogy
] Concerned with helping children to think like writers, o

3. Planning for effective Mini Lessons
4. Writing Conferences

5. Assessment lens - analyse children’s books for strengths and nudges

act like writers and see themselves as writers...
not just to be able to reproduce a certain text-type.

info@lisaburman.comau | wwwilisaburman.comat

Some “Big Ideas”

=

Strengths-view of the child

Becoming a writer begins with symbolic play, mark-making & the desire to
communicate

N

Connection to picture books is central - high quality literature

Culture of inquiry and curiosity about books and language

[

The writer ‘owns’ the book & the process - adults do not scribe or add their
marks to the child’s book

Work with the writgr not the writing
8. “Nudge” not push - honour and celebrate approximations

~N

Reading and writing are intricately connected - “Read like a writer” ]

The Writing Process

Idea generation & development
Drafting

Revising

Editing

Publishing




Writing Workshop Structure
* Mini Lesson/Writers’ Meeting
- modeled, shared, interactive writing, mentor texts, think aloud

* Independent writing (or partner/small group writing project)

* Share Time/Reflection Circle
- connect to explicit teaching point, metacognitive thinking,

“What did you work on as a writer today?”

burs

Spotlight Studies/Units of Study

Spotlight Studies

“By definition, mini lessons are short and focused.
If they are not organised over time under an umbrella of a bigger
topic of interest to people who write, then our whole-class

teaching can have a very hit-and-miss feel to it.”

Katie Wood Ray (2004) “About the Authors”

Spotlight Study/Unit of Study

‘Study’ is a verb - implies the process of inquiry.
2-5Week active & focussed studying a ‘stack’ of relevant mentor texts
Difference between ‘planning’ and ‘programming’.

Project possibilities...we can’t know exactly what will be taught each day.

“1 like to use the metaphor of taking a journey, where one finds the way
using a compass rather than taking a train with it’s fixed routes and
schedules.”

Carla Rinaldi (1998 ) in The Hundred Languages of Children, p.119

“We plan with the
child in the front of our mind

and the

Australian Curriculum in the back.”

Lisa Burman
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Mini Lesson

Short, focussed and direct
5-15 minutes

One learning intention
Invitation to try/use - not a

directive or set task for all

Invitational Rather than Setting a Task

“Amini lesson is not meant to direct the course of action for
the rest of the workshop.
This is a time to introduce an important skill (for example, how strong verbs
improve writing), but we shouldn’t expect students to
spend the next forty minutes practising it.
Rather, teachers use the mini lesson to introduce one idea/skill/strategy that
seems relevant and timely for a particular group of writers.”

Fletcher & Portolupi

“Writing Workshop - The Essential Guide” 2001

Clarity of Learning

- We know why we are teaching something
Do the children know?

Do they know what they are learning...or why?

Clear Learning Intentions
Name the learning not the doing
Children are helped to focus on the learning not just completing the

task

Know where to focus their efforts

- The Learning Intention is what you want the children to learn or

understand

- The tasks are the activities the children will carry out in order to

learn this

The ‘So What?’ Factor - Relevance
Ensure children know why they are learning this
Is the learning relevant to their writing?
« When might they use it in their writing?

How does it help their reader?

- Share how it fits into the bigger picture of being a writer

Revise this Learning Intention

Make a list of verbs which could replace ‘said’.
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Revise this Learning Intention

We are learning to...
Choose words on purpose
Or
Think critically about our word choice
sothat...
our reader stays interested and
can make a strong mind picture.

One more thought...

What happens when we frame the learning intention as a
question?

Reframe some of the learning intentions...as a question

Architecture of a Mini Lesson

1. Connection

2. State Learning Intention
3. Teach

4. Active Engagement

5. Link

‘Connection’ Component

Not meant to be a memory test EXper 00

O facts ghoyt B
Page numpers

D pictures /photos

diqgrams (pictures
With words and

Thread through all your mini lessons

A few seconds to a minute as a rough guide
Use a visual connection - a memory tool
Floor Book/Thinking Charts

Mentor Text from previous day or Reading
Workshop

Modelled/shared/interactive writing book

OGlossar
urb G Comtents age

from previous day

‘Teach’ Component

Modelled, Shared, Interactive writing

Composing and Encoding (transcribing)

Modelled Writing - the teacher composes and encodes, thinking
aloud

Shared Writing - the teacher and children together compose, the
teacher encodes

Interactive Writing - the teacher and children together compose

and encode (“share the pen”)

‘Teach’ Component

Share from your Writer’s Notebook or Bookmaking

Mentor Text

Use a child’s writing as ‘mentor’ or exemplar

Role play with younger writers - procedural (eg: how to plan across
pages)

“Fish Bow!” - process (eg: have a conference, give feedback to

peer...)
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Think about your current focus in Writing Workshop

Decide one Mini Lesson focus - one learning intention
Plan for the Mini Lesson, using one of the Planners

What methodology will best serve this learning intention?
Modelled/Shared/Interactive Writing

Mentor Text

Fishbowl/Modelling

Writing Conferences

1. Research - about the writer - Listening with all our senses
« This book, the writer’s process, evidence of thinking like a writer
« ldentify strengths
« Identify possible ‘nudges’ or teaching points
2. Decide - which ‘nudge’ will best help this writer at this time?
3. Give feedback - respond as the reader; or notice something the

writer did

4. Teach - astrategy or device the writer can use

« Model, use mentor text, use other young writers, scaffold, practise

Deciding what is a ‘Nudge’

Not a deficit view of ‘fixing the mistakes’

What the writer isn’t doing ....still limiting view of the child.
What's something else the writer could add to this book?
What's another thing this writer could try?

Use our knowledge of the whole child in making the decision about

Record Keeping

« Systemisindividual - it needs to work
for you

« Whatisimportant information to
gather?

« Writer's strengths - what s/he is doing
independently

« Writer’s nudges/goals - keeping track

what might be within his/her Zone of Proximal Development of conferences
1
Writing Conferences ~ Writer: Writing Conference Name :
Date | Book/Writing Title What T can @6 on my own Mty Weiting Goal Gote | _Book THeliype Vit con o o my own oy Wetng Godl
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A Tool for Assessment

Writing Continuum

Continuum - NOT a rubric

NOT about one piece of writing...about the child as a writer

Monitor growth over time

Bring your knowledge of the writer from various sources to this tool

Many schools use this as a tool to pass on information year to year

+ THEoRY AND PRACTICES

6+1 Traits
of Writing

THE coms ok FoR THE'

< THEGRY ANB PRACTICE +

6+1 Traits

6 Traits of Writing

1. Inspiring ideas

2. Shaping organisation

3. Sparking voice

4. Expanding word choice

5. Developing sentence fluency
6. Strengthening conventions

+ Writing Habits and Strategies

Writing Conferences

Read the child-authored samples you brought with you

Name 2-3 strengths

about the whole child...

. What possible nudges come to mind?

. Which nudge will you choose for this child? Knowing all you know

. What tool could be helpful with this ‘nudge’?
Mentor text from your Stack

Another child-author to demonstrate
A child-authored book from your Stack

Your book

To explore in the future...

Reflection Circles and metacognition

Planning a Spotlight Study

Mapping a Year of Writing - a whole school approach
Getting the most from your “Stack”

Variety of writing conferences

Bringing an inquiry stance to Writing Workshop

Interactive Writing - linking Word Study to Writing Workshop

lllustration Study




We teach children, not programmes.

The child is the curriculum.
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